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Contribution	de	l’éducation	relative	à	
l’environnement	à	la	«	réussite	éducative	»	

Publications	classées	par	catégorie	

	

1.	Favorise	la	réussite	des	élèves	(intérêt,	persévérance,	motivation,	obtention	de	bourses).	

2.	Favorise	un	meilleur	apprentissage	(amélioration	des	notes).	

3.	Favorise	le	développement	des	apprentissages	transversaux	(d’ordre	intellectuel,	

méthodologique,	personnel	et	social	et	du	domaine	de	la	communication,	ainsi	que	les	

domaines	généraux	de	formation).	

4.	Favorise	l'atteinte	des	3	visées	de	l'école	québécoise	(construction	d’une	vision	du	monde;	

structuration	de	l’identité;	développement	du	pouvoir-agir).	

5.	Améliore	la	pédagogie	(ajout	d’outils	pédagogiques,	soutien	à	la	différenciation	pédagogique)	

6.	Favorise	l'activité	physique	et	l'amélioration	de	la	santé.	

7.	Favorise	une	meilleure	gestion	de	classe	(attention	et	intérêt	accru,	diminution	des	

comportements	perturbateurs).	

8.	Améliore	les	conditions	d'enseignement	(ajout	de	sens	à	l’exercice	de	la	profession).	

9.	Favorise	l'engagement	de	la	communauté	(ouverture	de	l’école	sur	son	milieu).	

10.	Développe	des	savoirs,	savoir-faire	ou	savoir-être	spécifiques	au	rapport	à	l’environnement.	
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1.	Favorise	la	réussite	des	élèves	(40)	

American	Institutes	of	Research	(2005)	

Artun,	H.,	Özsevgec,	T.	(2018)	

Athman,	J.,	Monroe,	M.	(2004)	

Barnett,	et	coll.	(2005)	

Barnett,	Lord,	and	Strauss	(2006)	

Barnett,	Vaughn,	Strauss,	and	Cotter	(2011)	

Bartosh,	O.	(2003)	

Bartosh,	O.,	Tudor,	M.,	Ferguson,	L.,	Taylor,	C.	(2010)	

Bartusevica,	Cedere,	and	Andersone	(2004)	

Castelli,	A.	N.	(2004)	

Cirkony,	C.	L.	(2013)	

Cheak,	M.	et	coll.	(2002)	

Crowder,	P.	L.	(2010)	

Deringer,	S.	A.	et	Wiggins,	A.	Y.	(2018)	

Drissner,	Haase,	Hille	(2010)	

Duffin,	M.,	Powers,	A.,	Tremblay,	G.,	&	PEER	Associates	(2004)	

Falco	(2004)	

Glenn,	J.	L.	(2000)	

Haney,	J.	J.,	Jing	Wang,	Keil,	C.	et	Zoffel,	J.	(2007)	

Johnson-Pynn	and	Johnson	(2005)	

Khan,	M.,	McGeown,	S.	P.	et	Islam,	M.	Z.	(2018)	

Klein	(1995)	

Kuo,	M.,	Browning,	M.	H.	E.	M.,	Sachdeva,	S.,	Lee,	K.,	Westphal,	L.	(2018)	

Lieberman,	G.	A.,	Hoody,	L.	L.	(1998)	

Ming,	K.,	Hem,	B.	M.	(2018)	

Monroe,	M.	C.,	Randall,	J.,	Crisp,	V.	(2010)	

Nava-Whitehead,	S.,	(2002)	

Quinn,	T.	J.	(2015)	

Ruiz-Gallardo,	J.	R.,	et	coll.	(2013)	

Sterbinsky,	A.	(2002)	

Stern,	Powell,	Ardoin	(2008)	

Stern,	Powell,	and	Ardoin	(2011)	

Stern,	M.	J.,	Powell,	R.	B.,	Hill,	D.	(2014)	

Szczytko,	R.,	Carrier,	S.,	Stevenson,	K.	T.	(2018)	

Takano,	Higgins,	McLaughlin	(2009)	

Taylor,	A.	F.	et	coll.	(2008)	

Von	Secker,	C.,	(2004)	

Wheeler,	G.,	Thumlert,	C.,	Glaser,	L.,	Schoellhamer,	M.,	Bartosh,	O.	(2007)	

Yan,	B.	(2009)	
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2.	Favorise	un	meilleur	apprentissage	(43)	

Abrams,	K.	S.	(1999)	

American	Institutes	of	Research	(2005)	

Andrews,	B.,	Howell,	J.,	Lev,	L.,	and	Renfro	(1998)	

Assaraf,	O.	B.-Z.,	Orpaz,	I.	(2010)	

Barnett,	Vaughn,	Strauss,	and	Cotter	(2011)	

Bartosh,	O.	(2003)	

Bartosh,	O.,	Tudor,	M.,	Ferguson,	L.,	Taylor,	C.	(2006)	

Beard,	L.	J.,	(1998)	

Berat	Ahi	&	Sibel	Balcı	(2018)	

Blair,	D.	(2009)	

Bolsem,	A.	M.	(2014)	

Bowan,	D.	(2016)	

Camasso,	M.	J.,	Jagannathan,	R.	(2018)	

Cheak,	M.	et	coll.	(2002)	

Crowder,	P.	L.	(2010)	

Curtiss,	E.	(2012)	

Danforth,	P.	(2005)	

Emekauwa	(2004a);	(2004b)	

Falco	(2004)	

Ghent,	C.,	Trauth-Nare,	A.,	Dell,	K.,	Haines,	S.	(2014)	

Glenn,	J.	L.	(2000)	

Haney,	J.	J.,	Jing	Wang,	Keil,	C.,	Zoffel,	J.	(2007)	

Hitz,	W.	H.	Jr.,	(2000)	

Khan,	M.,	McGeown,	S.	P.,	Islam,	M.	Z.	(2018)	

Klemmer,	C.	et	coll.	(2005)	

Klosterman	and	Sadler	(2010)	

Lieberman,	G.	A.,	&	Hoody,	L.	L.	(1998)	

Lieberman,	G.	A.,	Hoody,	L.	L.,	&	Lieberman,	G.	M.	(2000)	

Marine,	C.	R.	(2014)	

Monroe,	M.	C.,	Randall,	J.,	&	Crisp,	V.	(2010)	

Muraoka,	S.	(2013)	

Nava-Whitehead,	S.	(2002)	

Parish,	D.	&	Phillips,	G.,	(2005)	

Randall,	J.M.(2001)	

Schiller,	E.;	Allerhand,	J.	;	Pelon,	C.	(2018)	

Sterbinsky,	A.	(2002)	

Stern,	M.	J.,	Powell,	R.	B.,	Hill,	D.	(2014)	

The	National	Environmental	Education	Foundation	(NEEF).	(2016)	

Volk	and	Cheak	(2003)	
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West,	S.	E.	(2015)	

Wheeler,	G.,	Thumlert,	C.,	Glaser,	L.,	Schoellhamer,	M.,	Bartosh,	O.	(2007)	

Williams,	D.	R.,	Dixon,	P.	S.	(2013)	

Yan,	B.	(2009)	
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3.	Favorise	le	développement	des	apprentissages	transversaux	(59)	
Almers,	E.,	Askerlund,	P.,	Kjellström,	S.	(2018)	

American	Institutes	of	Research	(2005)	

Archie,	M.	(2003)	

Arikan	(2009)	

Artun,	H.,	Özsevgec,	T.	(2018)	

Assaraf	and	Orion	(2009)	

Assaraf	and	Orpaz	(2010)	

Athman,	J.,	Monroe,	M.	(2004)	

Avriel-Avni,	Spektor-Levy,	Zion,	and	Levi	(2010)	

Bartosh,	O.,	Tudor,	M.,	Ferguson,	L.,	Taylor,	C.	(2006)	

Ballantyne,	Anderson,	and	Packer	(2010)	

Barnett,	Vaughn,	Strauss,	and	Cotter	(2011)	

Birdsall	(2010)	

Blair,	D.	(2009)	

Bolsem,	A.	M.	(2014)	

Castelli,	A.	N.	(2004)	

Cincera	and	Maskova	(2011)	

Covitt,	Gomez-Schmidt,	Zint	(2005)	

Crowder,	P.	L.	(2010)	

Doganca	Kucuk,	Z.,	Saysel,	A.K.	(2018)	

Dori	and	Tal	(2000)	

Duffin,	M.,	Powers,	A.,	Tremblay,	G.,	&	PEER	Associates.	(2004)	

Ernst,	J.,	Monroe,	M.,	(2004)	

Filippatou	and	Kaldi	(2010)	

Glenn,	J.	L.	(2000)	

Gresch,	H.,	Hasselhorn,	M.,	Bögeholz,	S.	(2013)	

Haney,	J.	J.,	Jing	Wang,	Keil,	C.,	Zoffel,	J.	(2007)	

Iliopoulou,	I.	(2018)	

Johnson-Pynn	and	Johnson	(2005)	

Judson	(2011)	

Karpudewan,	M.;	Roth,	W-M	(2018)	

Kwan	and	So	(2008)	

Lai,	C.	(2018)	

Lieberman,	G.	A.,	Hoody,	L.	L.	(1998)	

Lottero-Perdue,	P.,	Bollinger,	L.	(2018)	

MacDonald,	K.,	Breunig,	M.	(2018)	

Malberg	Dyg,	P,	Wistoft,	K.	(2018)	

Monroe,	M.	C.,	Randall,	J.,	Crisp,	V.	(2010)	

Murakami,	C.	D.,	Su-Russell,	C.,	Manfra,	L.	(2018)	
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Nicolaou,	Korfiatis,	Evagorou,	and	Constantinou	(2009)	

Nxumalo,	F.	(2018)	

O’Connor,	K.	(2016)	

Papastergiou,	Antoniou,	and	Apostolou	(2011)	

Pedaste	and	Sarapuu	(2006)	

Plummer,	R.	(2013)	

Schilhab,	T.	S.,	Stevenson,	M.	P.,	Bentsen,	P.	(2018)	

Schiller,	E.;	Allerhand,	J.	;	Pelon,	C.	(2018)	

Schusler,	T.	M.,	Krasny,	M.	E..,	Peters,	S.	J.,	Decker,	D.	J.	(2009)	

Stern,	M.	J.,	Powell,	R.	B.,	Hill,	D.	(2014);	Tsevreni,	I.	(2011)	

Stern,	Powell,	and	Ardoin	(2011)	

Smith-Sebasto	and	Obenchain	(2009)	

Tsevreni	(2011)	

Utzschneider	and	Pruneau	(2010)	

Volk	and	Cheak	(2003)	

Wason-Ellam	(2010)	

West,	S.	E.	(2015)	

Wheeler,	G.,	Thumlert,	C.,	Glaser,	L.,	Schoellhamer,	M.,	Bartosh,	O.	(2007)	

Williams,	D.	R.,	Dixon,	P.	S.	(2013)	

Yan,	B.	(2009)	
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4.	Favorise	l'atteinte	des	3	visées	de	l'école	québécoise	(29)	

Almers,	E.,	Askerlund,	P.,	Kjellström,	S.	(2018)	

American	Institutes	of	Research	(2005)	

Ballantyne,	Anderson,	and	Packer	(2010)	

Bartosh,	O.,	Tudor,	M.,	Ferguson,	L.,	Taylor,	C.	(2010)	

Blair,	D.	(2009)	

Cho,	Y.;	Lee,	D.	(2018)	

Culen	and	Mony	(2003)	

Culen	and	Volk	(2000)	

Dresner	and	Gill	(1994)	

Eames,	C.;	Barker,	M.;	Scarff,	C.	(2018)	

Ernst	and	Theimer	(2011)	

Goldman,	Assaraf,	and	Shaharabani	(2013)	

Harness	and	Drossman	(2011)	

Johnson-Pynn	and	Johnson	(2005)	

Keller,	D.	M.	(2017)	

Kossack	and	Bogner	(2012)	

Lester,	Ma,	Lee,	and	Lambert	(2006)	

Marine,	C.	R.	(2014)	

McNaughton	(2010)	

Murakami,	C.	D.,	Su-Russell,	C.,	Manfra,	L.	(2018)	

Nxumalo,	F.	(2018)	

Siemer	and	Knuth	(2001)	

Stern,	Powell,	and	Ardoin	(2011)	

Takano,	Higgins,	and	McLaughlin	(2009)	

Tsevreni	(2011)	

Tung,	Huang,	and	Kawata	(2002)	

Utzschneider,	A.,	Pruneau,	D.	(2010)	

Volk	and	Cheak	2003	

Wheeler,	G.,	Thumlert,	C.,	Glaser,	L.,	Schoellhamer,	M.,	Bartosh,	O.	(2007)	
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5.	Améliore	la	pédagogie	(14)	

Castelli,	A.	N.	(2004)	

Borsos,	E.,	Patocskai,	M.,	Boric,	E.	(2018)	

Cirkony,	C.	L.	(2013)	

Davis,	S.	(2018)	

Deringer,	S.	A.,	Wiggins,	A.	Y.	(2018)	

Ernst,	J.,	Erickson,	D.	M.	(2018)	

Filippatou	and	Kaldi	(2010)	

Haney,	J.	J.,	Jing	Wang,	Keil,	C.,	Zoffel,	J.	(2007)	

Majumdar,	S.	(2015)	

O’Connor,	K.	(2016)	

Karvánková,	P.,	Popjaková,	D.	(2018)	

The	National	Environmental	Education	Foundation	(NEEF).	(2016)	

Szczytko,	R.,	Carrier,	S.,	Stevenson,	K.	T.	(2018)	

Yan,	B.	(2009)	

	

6.	Favorise	l'activité	physique	et	l'amélioration	de	la	santé	(14)	

American	Academy	of	Pediatrics.	(2009)	

Bell,	A.	C.,	Dyment,	J.	E.	(2008)	

Bell,	Janice	F.	et	coll.	(2008)		

Cho,	Y.;	Lee,	D.	(2018)	

Duffin,	M.,	Powers,	A.,	Tremblay,	G.,	&	PEER	Associates.	(2004)	

Dyment,	J.E.,	Bell,	A.C.	(2007)	

Hinkley,	T.	et	coll.	(2008)	

Lovasi,	G.S.	et	coll.	(2008)	

Malberg	Dyg,	P.,	Wistoft,	K.	(2018)	

McLarnon,	M.	(2016)	

Mitchell,	R.,	Popham,	F.	(2008)	

National	Diabetes	Education	Program.	(2006)	

Perrin,	James	M.	et	coll.	(2007)	

Schulman,	A.,	Peters,	C.A.	(2008)	

	

7.	Favorise	une	meilleure	gestion	de	classe	(6)	

Abrams,	(1999)	

American	Institutes	of	Research	(2005)	

Castelli,	A.	N.	(2004)	

Falco	(2004)	

Glenn,	J.	L.	(2000)	

Lieberman,	G.	A.,	&	Hoody,	L.	L.	(1998)	
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8.	Améliore	les	conditions	d'enseignement	(10)	
Castelli,	A.	N.	(2004)	

Cirkony,	C.	L.	(2013)	

Crowder,	P.	L.	(2010)	

Duffin,	M.,	Powers,	A.,	Tremblay,	G.,	&	PEER	Associates.	(2004)	

Ernst,	J.,	Erickson,	D.	M.	(2018)	

Haney,	J.	J.,	Jing	Wang,	Keil,	C.	et	Zoffel,	J.	(2007)	

Lieberman,	G.	A.,	&	Hoody,	L.	L.	(1998)	

O’Connor,	K.	(2016)	

Szczytko,	R.,	Carrier,	S.,	Stevenson,	K.	T.	(2018)	

Yan,	B.	(2009)	

	

	

9.	Favorise	l'engagement	de	la	communauté	(4)	

Bartosh,	O.	(2003)	

Cirkony,	C.	L.	(2013)	

Duffin,	M.,	Powers,	A.,	Tremblay,	G.,	&	PEER	Associates.	(2004)	

Yan,	B.	(2009).	
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10.	Développe	des	compétences	exclusivement	environnementales	
Williamson	and	Dann	1999;	Vasconcelos	2012;	Vaughan,	Gack,	Solorazano,	and	Ray	2003;	Tarng,	

Ou,	 Tsai,	 Lin,	 and	 Hsu	 2010;	 Randler,	 Ilg,	 and	 Kern	 2005;	 Rioux	 and	 Pasquier	 2013;	 Schleien,	

Hornfelt,	 and	McAvoy	 1994;	 Schneller	 2008;	 Sellmann	 and	 Bogner	 2013;	 Porter,	Weaver,	 and	

Raptis	2012;	Powell	and	Wells	2002;	Pruneau,	Freiman,	Barbier,	and	Langis	2009;	Kruse	and	Card	

2004;	Kumler	2011;	Kusmawan,	O’Toole,	Reynolds,	and	Bourke	2009;	Pruneau,	Gravel,	Bourque,	

and	Langis	2003;	Pruneau,	Richard,	Langis,	Albert,	and	Cormier	2005;	Lindemann-Matthies	2002;	

Liu	 and	 Kaplan	 2006;	 Livengood	 and	 Chapman	 2009;	 Mason	 and	 Santi	 1998;	 Lee,	 Lin,	 Guu,	

Change,	 and	 Lai	 2013;Leeming,	 Porter,	 Dwyer,	 Cobern,	 and	 Oliver	 1997;	 Lekies	 and	 Sheavly	

2007;	 Metzger	 and	 McEwen	 1999;	 Middlestadt,	 Grieser,	 Hernandez,	 Tubaishat,	 Sanchack,	

Southwell.	 and	 Schwartz	 2001;	 Milton,	 Cleveland,	 and	 Bennett-Gates	 1995;	 Monhardt	 and	

Monhardt	 2000;	 Aguirre-Bielschowsky,	 Freeman,	 and	 Vass	 2012;	 Aivazidis,	 Lazaridou,	 and	

Hellden	 2006;	 Ballantyne,	 Fien,	 and	 Packer	 2001;	 Ballantyne	 and	 Packer	 2009;	 Barbalios,	

Ioannidou,	 Tzionas,	 and	 Paraskeuopoulos	 2013;	 Blatt	 2013;	 Bodzin	 2008;	 Boeve-de	 Pauw	 and	

Van	Petegem	2013;	Bogner	1998;	Bogner	1999;	Bogner	2002;	Bowker	2007;	Bradley,	Waliczek,	

and	 Zajicek	 1997;	 Bradley,	Waliczek,	 and	 Zajicek	 1999;	 Carrier	 2007;	 Cetin	 and	 Nisanci	 2010;	

D’Agostino,	Schwartz,	Cimetta,	and	Welsh	2007;	Dettmann-Easler	and	Pease	1999;	de	White	and	

Jacobson	1994;	DiEnno	and	Hilton	2005;	Fancovicova	and	Prokop	2011;	Farmer	and	Wott	1995;	

Farmer,	 Knapp,	 and	 Benton	 2007;	 Ferreira	 2012;	 Fisman	 2005;	 Flowers	 2010;	 Fox-Parrish	 and	

Jurin	 2008;	Gayford	1995;	Hewitt	 1997;	 Johnson	 and	Manoli	 2008;	 Johnson	 and	Manoli	 2011;	

Çoban,	 Akpınar,	 Küçükcankurtaran,	 Yıldız,	 and	 Ergin	 2011;	 Eagles	 and	 Demare	 1999;	 Emmons	

1997;	Ozsoy,	Ertepinar,	and	Saglam	2012;	Pacey	and	Marsh	2013;	Knapp	and	Barrie	1998;	Knapp	

and	Poff	2001;	Korhonen	and	Lappalainen	2004;	Jones,	Nielsen,	Broussard,	and	Flanagan	2001;	

Klisch,	 Miller,	 Wang,	 and	 Epstein	 2012;	 Grodzínska-Jurczak	 2003;	 Hansel,	 Phimmavong,	

Phengsopha,	 Phompila,	 and	Homduangpachan	2010;	 Svihla	 and	 Linn	 2012;	 Smith-Sebasto	 and	

Cavern	 2006;	 Pruneau	 1999;	 A.	 K.	 Liefländer	 &	 F.	 X.	 Bogner	 (2018);	 Nihal	 Yildiz	 Yilmaz,,	 Ayşe	

Mentiş	Taş	(2018);	Forrest	Schwartz,	B.	Derrick	Taff,	Ben	Lawhon,	Camilla	Hodge,	Peter	Newman	

&	Ellen	Will	(2018)	
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Contribution	de	l’éducation	relative	à	l’environnement		

à	la	«	réussite	éducative	»	
Recension	de	publications	entre	1998	et	2018	

	
1.	Favorise	la	réussite	des	élèves	(intérêt,	persévérance,	motivation,	obtention	de	bourses).	
2.	Favorise	un	meilleur	apprentissage	(amélioration	des	notes).	
3.	Favorise	le	développement	des	apprentissages	transversaux	(d’ordre	intellectuel,	méthodologique,	personnel	et	social	et	du	domaine	de	la	
communication,	ainsi	que	les	domaines	généraux	de	formation).	
4.	Favorise	l'atteinte	des	3	visées	de	l'école	québécoise	(construction	d’une	vision	du	monde;	structuration	de	l’identité;	développement	du	pouvoir-
agir).	
5.	Améliore	la	pédagogie	(ajout	d’outils	pédagogiques,	soutien	à	la	différenciation	pédagogique)	
6.	Favorise	l'activité	physique	et	l'amélioration	de	la	santé.	
7.	Favorise	une	meilleure	gestion	de	classe	(attention	et	intérêt	accru,	diminution	des	comportements	perturbateurs).	
8.	Améliore	les	conditions	d'enseignement	(ajout	de	sens	à	l’exercice	de	la	profession).	
9.	Favorise	l'engagement	de	la	communauté	(ouverture	de	l’école	sur	son	milieu).	
10.	Développe	des	savoirs,	savoir-faire	ou	savoir-être	spécifiques	au	rapport	à	l’environnement.	
	
*	=	Ardoin	2018	

	

Référence	 Taille	de	
l'échantillon	 Citation	 Résultat	 Catégories	

Abrams,	K.	S.	(1999).	Summary	of	Project	
Outcomes	from	EE	and	SSS	Schools’	Final	
Report	Data.	Florida	Office	of	
Environmental	Education.	Tallahassee,	FL	

	 	 	 2	
7	

Aguirre-Bielschowsky,	Freeman,	and	Vass	
2012*	 	 	 	 10	

Aivazidis,	Lazaridou,	and	Hellden	2006*	
	 	 	 	 10	

American	Institutes	for	Research.	(2005).	 	 	 	 2	
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Effects	of	Outdoor	Edu	cation	Programs	
for	Children	in	California,	Palo	Alto,	CA.	

3	
4	
7	

Andrews,	Blair,	Howell,	Jarrell,	Lev,	
Lindbo,	and	Renfro	1998*	 	 	 	 2	

Almers,	E.,	Askerlund,	P.,	Kjellström,	S.	
(2018)	Why	forest	gardening	for	children?	
Swedish	forest	garden	educators'	ideas,	
purposes,	and	experiences,	The	Journal	of	
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concomitantly	by	insect-mediated	
environmental	programs.	(p.	456)	

Cincera,	J.	et	Maskova,	V.	(2011).	GLOBE	
in	the	Czech	Republic:	a	program	
evaluation.	Environmental	Education	
Research,	17(4),	499-517.	doi	:	
10.1080/13504622.2011.557497	
*	

Élèves	d'âge	
moyen	13.7	ans	
(466)	dont	257	
participant.e.s	et	
209	représentent	
le	groupe-témoin.	

Pupils	who	reported	to	participate	
more	in	the	program	do	not	have	better	
results	than	pupils	who	reported	to	
participate	less.	
The	skills	of	the	pupils	are	positively	
affected	by	the	type	of	the	school.	
	

Étude	non	concluante.	
Nombreuses	limitations	
possibles,	notamment	la	
façon	dont	l'enseignant	a	mis	
en	oeuvre	le	programme	dans	
sa	classe.	

3	

Cirkony,	C.	L.	(2013).	Environmental	
learning	in	British	Columbia:	a	grounded	
theory	exploration	of	teachers’	practices.	
Récupéré	de	Google	Scholar	

Enseignants	de	
primaire	en	
Colombie-
Britannique	(102)	

3	conclusions	:	
"Teachers	confidently	incorporated	EE	into	
their	practices	in	many	elementary	and	
secondary	school	subjects."	
"Teachers	exhibited	a	congruence	with	their	
rationale,	philosophy,	and	specific	
pedagogical	practices,	resulting	in	strong	
teacher	and	student	engagement."	
"The	results	demonstrate	a	relationship	
where	the	more	a	teacher	was	able	to	
modify	the	school	curricula	and	
infrastructure,	and	collaborate	with	
colleagues	and	the	community,	the	more	
the	course	or	program	was	likely	to	become	
embedded	within	a	school	culture."	

Engagement	de	la	part	des	
étudiants,	mais	aussi	des	
enseignants,	augmenté.	
Sentiment	de	responsabilité	à	
l’égard	de	l'environnement.	
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Çoban,	Akpınar,	Küçükcankurtaran,	Yıldız,	
and	Ergin	2011*	 	 	 	 10	

Covitt,	Gomez-Schmidt,	and	Zint	2005*	 	 	 	 3	

Crowder,	P.	L.	(2010).	The	influence	of	the	
outdoor	learning	environment	on	student	
engagement.	(PhD	Thesis).	Education	

Élèves	de	9e	et	10e	
année	«	à	risque	»	
(14).	

Study	findings	support	a	growing	body	of	
research	that	connects	high	quality	learning	
environments	with	student	engagement:	
academic,	behavioral,	psychological,	and	
social.	Teacher	assessments,	student	
reports,	and	student	class	grades	reflected	

Amélioration	de	l'engagement	
des	étudiants	au	niveau	
académique,	
comportemental,	
psychologique	et	social.	
Planification	des	enseignants	

1	
2	
3	
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increased	conceptual	understanding	of	core	
concepts	through	hands-on	learning	
activities	supported	by	group	work	in	a	
number	of	flexible,	open	spaces	on	campus.	
(résumé)	
These	unexpected	findings	and	reflections	
included	the	great	enthusiasm	the	
students	felt	for	their	outdoor	learning	
activities	and	the	changes	in	teacher	
planning	and	thinking	about	student	
engagement	as	a	result	of	this	study	(p.	180)	

améliorée	sur	le	plan	des	
conditions	d'apprentissage	
afin	que	les	étudiants	aient	
plus	de	liberté.	

Culen	and	Mony	2003*	 	 	 	 4	
Culen	and	Volk	2000*	 	 	 	 4	
Curtiss,	E.	(2012).	Environment-based	
Education	Programs	in	Schools	and	Their	
Effects	on	Academic	Achievement	
Outcomes	

	 	 	 2	

D’Agostino,	Schwartz,	Cimetta,	and	Welsh	
2007*	 	 	 	 10	

Danforth,	P.	(2005).	An	evaluation	of	the	
National	wildlife	federation’s	schoolyard	
habitat	program	in	the	Houston	
independent	school	disctrict.	Texas	State	
University.	

	 	 	 2	

Davis,	S.	(2018).	The	engagement	tree:	
Arts-based	pedagogies	for	
environmental	learning.	International	
Journal	of	Education	&	the	Arts,	19(8).	
Retrieved	from	
https://doi.org/10.18113/P8ijea1908	

Élèves	ayant	
utiliisé	un	outil	
réflexif	(68)	et	
élèves	ayant	
participé	à	un	
groupe	de	
discussion	(27).		

The	learning	outcomes	they	identified	
tended	to	be	in	the	environmental	area,	
more	so	than	the	arts,	which	would	indicate	
that	they	saw	the	arts	as	a	vehicle	for	
learning	and	experience	(p.13)	The	learnings	
the	students	recalled	were	predominantly	
environmental	or	science-based	learnings	as	
well	as	arts	learning	and	some	students	
signalled	changes	in	attitudes.	(p.	18)	

La	pédagogie	basée	sur	les	
arts	permet	aux	élèves	de	
réaliser	des	apprentissages	en	
sciences	et	savoirs	
environnementaux.	

5	

Deringer,	S.	A.	et	Wiggins,	A.	Y.	(2018).	
Lasting	Impacts	of	Outdoor	Orientation	
Programming:	A	Preliminary	Study	Using	
Longitudinal	Data.	Journal	of	Outdoor	
Recreation,	Education,	and	Leadership,	
10(2),	139-152.	doi	:	10.18666/JOREL-

(article	non	
accessible)	

"Findings	indicate	that	students	who	
participated	in	NSWE	were	significantly	
more	likely	to	graduate	than	students	who	
attended	NSO	and	that	students	perceived	
lasting	positive	social	impacts	and	a	lasting	
impact	on	existential	development."	

Taux	de	graduation	plus	élevé	
pour	les	étudiants	qui	ont	
participé	au	programme;	
impacts	durables	au	niveau	
social	et	existentiel.	
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2018-V10-I2-7968	 (résumé)	
Dettmann-Easler	and	Pease	1999*	 	 	 	 10	
de	White	and	Jacobson	1994*	 	 	 	 10	
DiEnno	and	Hilton	2005*	 	 	 	 10	

Dillon,	J.	(2018).	On	the	Convergence	
Between	Science	and	Environmental	
Education.	Dans	Science	Education	
Research	and	Practice	in	Asia-Pacific	and	
Beyond	(p.	87–94).	Springer.	
Dans	Science	magazine,	VOL	344	(9)	MAY	
2014	

-	

"Society	has	to	learn	how	to	address	
sustainability	challenges.	Creating	synergy	
between	EE	and	SE	mediated	by	ICT-
supported	CS	provides	an	opportunity	for	
such	learning.	We	advocate	support	for	
collaborative	research	efforts	among	
scientists,	educators,	and	the	public,	linking	
science	and	society	with	place	and	identity,	
through	more	effective	processes	of	public	
engagement	and	learning	that	can	result	in	
meaningful	socioecological	outcomes"	

Pas	de	résultats	concluants.	 s.o.	

Doganca	Kucuk,	Z.	&	Saysel,	A.K.	
Developing	Seventh	Grade	Students’	
Understanding	of	Complex	Environmental	
Problems	with	Systems	Tools	and	
Representations:	a	Quasi-experimental	
Study.	Res	Sci	Educ	(2018)	48:	491.	
https://doi.org/10.1007/s11165-017-
9620-8	

Classe	d’élèves	
(22);		groupe-
témoin	(20)	

After	a	one-month	systems-based	
instruction,	the	experimental	group	
demonstrated	significantly	better	systems	
thinking	and	dynamic	environmental	
problem-solving	skills.	Achievement	in	
dynamic	problem	solving	was	found	to	be	
relatively	stable	over	time.	However,	
standard	science	achievement	did	not	
improve	at	all.	(résumé)	

Résolution	de	problèmes	
améliorée.	 3	

Dori	and	Tal	2000*	 	 	 	 3	
Dresner	and	Gill	1994*	 	 	 	 4	
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based	education	evaluation	collaborative:	
Report	on	cross-program	research	and	
other	program	evaluation	activities.	
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Dyment,	J.	E.	et	Bell,	A.	C.	(2008).	Grounds	
for	movement:	green	school	grounds	as	
sites	for	promoting	physical	activity.	
Health	Education	Research,	23(6),	952–
962.	
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Eames,	C.,	Barker,	M.,	Scarff,	C.	(2018)	
Priorities,	identity	and	the	environment:	
Negotiating	the	early	teenage	years,	The	
Journal	of	Environmental	Education,	49:3,	
189-206,	DOI:	
10.1080/00958964.2017.1415195	

Étudiants	de	
Nouvelle-Zélande	
(10).	

focused	on	six	theoretical	
perspective	prominent	in	environmental	
education:	significant	life	experiences,	
transformative	learning,environmental	
literacy,	values,	action	competence,	and	
environmental	identity.	(résumé)	

Identité	environnementale	et	
autres	attitudes	et	
compétences	
environnementales	
augmentées.	

4	

Emekauwa,	E.	(2004).	The	Star	with	My	
Name:	The	Alaska	Rural	Systemic	Initiative	
and	the	Impact	of	Place-Based	Education	
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on	Place-Based	Education.	Rural	School	
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	 	 	 2	
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Ernst,	J.,	Erickson,	D.	M.	(2018).	
Environmental	education	professional	
development	for	teachers:	A	study	of	the	
impact	and	influence	of	mentoring.	The	
Journal	of	Environmental	Education,	1–18.	
Récupéré	de	Google	Scholar	

À	déterminer.	

Participating	R2L	teachers	perceived	
mentoring	not	only	favorably,	but	also	as	
integral	to	their	implementation	of	what	
they	learned	at	the	institute.	(p.	369)	

Mentorat	très	apprécié	par	les	
enseignants,	aide	à	mettre	en	
oeuvre	les	connaissances	
acquises	pour	intégrer	l'ERE	à	
leur	pratique.	

5	
8	

Ernst,	J.,	Monroe,	M.	(2004).	The	effects	
of	environment-based	education	on	
students’	critical	thinking	skills	and	
disposition	toward	critical	thinking.	
Environmental	Education	Research,	10(4),	
507-522.	doi	:	
10.1080/1350462042000291038	
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165	Élèves	de	9e	
année	(165)	et	de	
12e	année	(239)	
provenant	d’	
écoles	de	Floride	
(11).	

"one	year	of	environment-based	education	
did	not	improve	9th	grade	students’	
disposition	toward	critical	thinking"	(p.	439)	
"Multiple	years	of	environment-based	
education,	however,	may	have	improved	
students’	disposition,	as	12th	grade	students	
who	had	participated	in	the	environment-
based	programs	were	more	disposed	
toward	critical	thinking	then	their	peers."	

Aucun	impact	après	1	an	de	
programme	d'ERE,	mais	
plusieurs	années	augmentent	
l'esprit	critique.	
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Ernst	and	Theimer	2011*	 	 	 	 4	
Evans,	E.	N.	(2013).	The	Integration	of	
Environment,	Community	and	the	
Classroom:	Place-based	Education	and	Its	
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Effect	on	Secondary	Science	Student	
Achievement.	(PhD	Thesis).	Evergreen	
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education:	Improving	attitudes	and	
academics	for	adolescents.	Evaluation	
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(2015).	Practitioners’	perspectives	on	the	
purpose	of	environmental	education.	
Environmental	Education	Research,	21(5),	
777–800.	Récupéré	de	Google	Scholar	

Éducateurs	en	
environnement	
(41)	de	différents	
états.	

five	social	perspectives	on	EE	:	fundamental	
coexistence;	spiritual	instrumentalism;	
moral	stewardship;	skilled	community	
activism;	Social-ecological	ethicists	(p.	788-
790)	
All	five	perspectives	were	concerned	with	
promoting	sustainable	living	and	improved	
human	well-being,	but	the	nuances	suggest	
that	an	individual	who	adheres	strongly	to	
one	may	feel	someone	holding	a	contrasting	
perspective	is	working	at	cross-purposes.	
The	authors	suggest	that	understanding	
these	perspectives	can	help	reduce	
misunderstanding	within	the	EE	field.	
(résumé)	

(discours	entre	les	praticiens	
de	l'ERE	mais	pas	de	discours	
sur	les	résultats	sur	les	élèves)	
	

s.o.	
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Applied	Environmental	Education	&	
Communication,	13(4),	250–260.	
Récupéré	de	Google	Scholar	

Élèves	du	primaire	
(5e	et	8e	année)	et	
du	secondaire	de	
différentes	écoles	
impliquées	(59).	

Analysis	indicated	that	Green	School	
designation	was	positively	correlated	with	
standardized	test	pass	rates	in	many	schools	
and	across	subjects.	
Future	work	should	investigate	the	
mitigating	impact	of	variables	such	as	
student	socioeconomic	status	and	level	of	

Augmentation	des	notes	lors	
de	tests	standardisés.	 2	
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teacher	certification	on	student	
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Gresch,	H.,	Hasselhorn,	M.	et	Bögeholz,	S.	
(2013).	Training	in	Decision-making	
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Science	Education,	35(15),	2587-2607.	doi	
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Élèves	de	11e	à	
13e	année	(386)	
dans	25	cours	de	
biologie	dans	5	
écoles	allemandes	
différentes.	

it	was	investigated	whether	training	in	
decision-making	strategies	fosters	decision-
making	competence	when	resolving	socio-
scientific	issues	related	to	sustainable	
development.	
Result	=	strategic	training	enhanced	the	
competence	level.	(p.	2600-2601)	

Amélioration	des	
compétences	en	prise	de	
décision.	
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Enseignants	de	6e,	
7e	et	8e	année	(18:	
8	en	sciences	et	10	
dans	d’autres	
domaines).	

"teachers’	beliefs	were	enhanced	over	the	
course	of	the	2-year	EXCITE	project."	(p.	29)	
"EXCITE	students	also	broadened	and	
deepened	their	conceptual	understanding	of	
environmental	health	science	and	were	
more	motivated	and	engaged	when	
compared	with	their	attitude	toward	
other	non-EXCITE	units	of	study	"	(p.	31)	

Engagement	augmenté.	
Connaissances	en	santé	
environnementale	
améliorées.	
Les	enseignants	ont	aussi	
renforcé	leurs	convictions	vis-
à-vis	de	l'ERE.	
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Classroom	Method	and	the	Agricultural	
and	Environmental	Education	Project-
based	Experiental	Method.	
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fréquentant	deux	
écoles	d’État	en	
Grèce.	

The	students	seemed	to	exhibit	a	kind	of	
systemic	thinking,	which	was	done	
unconsciously	to	a	certain	degree.	Thus	it	is	
a	challenge	for	education	to	enhance	
students’	systemic	thinking	in	an	attempt	to	
bring	it	to	a	more	conscious	level,	which	will	
assist	them	to	reconstruct	their	mental	
models	of	pollution.	
	(résumé)	

Développement	de	la	pensée	
systémique	 3	
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The	analysis	shows	that	the	informal	
reasoning	skills	of	the	students	improved	
significantly.	Progressive	implementation	of	
SSI	activities	encouraged	students	to	use	
evidence-based	decision-making,	improving	
reasoning	modes,	and	advancing	reasoning	
levels.	(accès	au	résumé	uniquement)	

Prise	de	décision	basée	sur	les	
preuves,	compétences	en	
raisonnement	améliorées.	
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Élèves	entre	10	et	
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Children	feel	relaxed	in	the	field	learning	
and	enthusiastically	join	the	activities.	In	this	
atmosphere	supported	by	the	collective	
spirit,	they	spontaneously	present	their	
knowledge	and	skills	within	the	individual	
themes	which	they	acquired	in	the	context	
of	multiple	other	subjects	(p.	719)	
Geography	as	a	field	of	education,	
therefore,	offers	the	potential	to	enrich	
education	in	natural	science	subjects	
including	through	IBE	development.	The	
breadth	of	its	subjects,	covering	not	only	the	
natural	but	also	the	human	landscape	as	the	

Pédagogie	qui	permet	aux	
élèves	de	se	sentir	plus	
relaxés	et	soutenus	par	un	
esprit	collectif,	favorisant	ainsi	
les	apprentissages.	
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À	déterminer.	

"Findings	suggested	that	the	River	Valley	
Outdoor	Learning	Center	program	that	
practiced	a	combination	of	place-based	and	
environmental	education	pedagogies	had	
lasting	impacts	on	the	study's	four	student	
participants	-	it	helped	these	four	students	
to	be	more	connected	to	nature,	more	
advocating	of	their	place	and	the	
sustainability	of	that	place."	(résumé	–	
article	pas	accessible)	

Augmentation	de	la	
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sentiments	relativement	à	sa	
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défense	pour	la	soutenabilité	
du	lieu.	
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